The purpose of this article is to locate children's own voices within the discourse of 'disadvantaged children'. I commence by proposing that foregrounding vulnerable children's knowledge of protective factors may enable resiliency in similar scenarios. After that, from a positive psychology framework, I explicate the conceptual framework integrating constructs from resilience theory, featuring protective in a systemic model. Next I describe the action research design of a partnership study 1 in 78 schools in an impoverished rural province -focusing on the computer-based random sampling of 10 percent of the participants (n=2391), the development, piloting and translation of a mixed method questionnaire and the framework analysis of collected data. Then I introduce the emerged themes in terms of protective factors, locating most protection in the (disadvantaged) community, with the child as the central system negotiating adaptation. Subsequently I interpret the themes from my conceptual framework. I submit that the presence of 1 A South African Department of Education and UNICEF partnership study to enable child-friendly environments in schools.
Introduction
My purpose in this article is to contemplate children's views of factors that may buffer their ability to be resilient in exigent HIV&AIDS circumstances. In recent times research has proposed that children's resiliency in the face of source of gifted and embedded knowledge which could possibly be harnessed by scholars and practitioners to address the social and educational challenges of children in similar circumstances.
Furthermore, although the children in this study live in disadvantaged circumstances they are not themselves disadvantaged or to be pitied or viewed as inferior. They live with a plethora of resources and strengths signifying advantage in themselves and their lives. I argue that one such capacity is their knowledge of significant protective factors to facilitate their resiliency. A possible contribution made by this article could be foregrounding their knowledge as a means to enable a knack of resiliency in comparable settings. Odora-Hoppers (2004: 22) formulates this sentiment as follows: "As a citizen, the rural school learner is at last given a deep space to become part of an agential force."
Conceptual framework
In this section I examine the protective factors that have been theoretically Resilience signals the ability to maintain a steady balance, and is often discussed in developmental literature (Garmezy 1991; Werner 1995; Rutter 1999; Luthar, Cicchetti, & Becker 2000; Masten 2001) environments seem to be protected from developing antisocial behaviours". In their work Frederickson and Losada (2005) 
Theoretical assumptions of the paper
Based on the above discussion I propose a number of theoretical assumptions underpinning this article. I assume that protective factors exist that act as buffers to vulnerable children's capacity to cope, I acknowledge that these protective factors manifest in terms of bio-ecological systems, and I suggest that children have knowledge about protective factors in their lifeworlds that may significantly enhance their resilience-talent in environments signified by hardship.
7 Goodness (manifesting as happiness, satisfaction and superior functioning); generativity (indicated by broadened thought-action repertoires and behavioural flexibility); growth (indexed by gains in personal and social resources); and resilience (reflected by survival and growth in the aftermath of adversity)
Methodology
This study has been approached from an appreciative inquiry framework (Coopperrider, Whitney & Stavras 2003) , following a participatory action research design (Greenwood & Levin 2000) , thus utilising collaboration, partnership, ownership and skills transference as key research elements. The aim of the section of the study on which I am reporting was to establish children's conceptualisation of 'safety' and 'unsafety' in their environments.
Sampling
The Department of Education-UNICEF partnership determined that the study should focus on 78 preselected pre-primary, primary and secondary schools in the Limpopo province -a South African rural province characterised by the effects of unemployment and poverty and the consequences of the HIV&AIDS pandemic. Using randomised computer sampling, 10 percent of the children from these schools were selected as participants across the various grades.
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As such, participants' ages ranged from 3 to 21 years. Altogether 2391 children participated consisting of 1200 girls and 1191 boys. Table 1 illustrates more information on the participating sample. Educators in each of the participating schools were trained to facilitate the process of questionnaire implementation. The questionnaire was adapted and then translated into the five regional languages of the participating province, and subsequently piloted with another group of educators and children.
Following further amendments, questionnaires were distributed to the sampled participants and implemented by the trained educators at each school.
Analysis
Thematic analysis was done according to the framework analysis method (Lacey & Luff 2001) whereby a priori assumptions based on the theoretical assumptions (outlined earlier in this article) directed the analysis. Atlas.ti (Muhr, 1994) software was also utilised. These assumptions were that we would be able to identify both risk and protective factors across the community, school, family and individual systems in the collected data. In the following section I present the themes which emerged as the key protective factors as voiced by the participants in this study. In this article protective factors are the focus of discussion as the purpose is to foreground aspects that children living in adverse environments may view as enabling in terms of resilience.
Limitations of the study
The study in question is limited (Creswell, 2005) in that children from only one region in South Africa participated. Furthermore, the prospect of inference or generalisation was limited, since the study is not representative of the full population of vulnerable children. In addition, as some schools only sampled learners from certain grades, a sampling limitation exists. Also, subsequent to the completion of the Atlas.ti analysis, the subjective interpretation of researchers can be seen as limiting the study, since other researchers may well interpret the results differently.
Ethical aspects
Throughout the study ethical measures were implemented to respect the rights and ensure the well-being of participants. 
Emerged themes of protective factors
Both participating girls and boys indicated that they feel more sheltered in their communities than at school or at home. In Table 2 I present the protective factor themes and subthemes that emerged from the data analysis (ordered from the highest to the lowest regularity with which each subtheme was indicated), followed by a description of each code family as utilised during the Atlas.Ti analysis. and an adaptive coping repertoire (creativity and problem-solving capacity).
Interpersonally this competency relates to valuing compassion, fairness, decency, empathy and a sense of humour.
The availability of physical resources (within a life-world characterised as being disadvantaged) designates adequate assets in the community, family and school for aspects such as basic need fulfilment, gardens and playgrounds. Committed and competent teachers denote positive studentstaff relationships, where educators believe learners have potential, provide guidance and mentorship, and promote learning. The presence of adult support across systems represents adult supervision and protection, assistance in case of emergency; as well as advocacy for children.
Discussion
As Luthar et al (2000) caution, the mere identification of factors is unsatisfactory. Consequently in this section I aim to interpret how knowledge of protective processes may enable giftedness in terms of resilience in vulnerable children.
Protection processes in the individual system
In terms of the individual system, the participating children indicated that when they are equipped with positive adaptation competencies (emotional stability, motivational self-directedness, cognitive competence and enthusiasm, social proficiency) they feel at ease and capable of addressing life 9 .
What then may the causes be of the vulnerable children's perceived self- Csikszentmihalyi (2003) cites numerous longitudinal studies demonstrating that environmental circumstances in the family and school affect children's quality of experiences, the kind of activities they do and their ability to concentrate and be motivated. Accordingly, on intervention level, the risks participants indicated in these domains call for further investigation, as well as strategies and actions -I will return to this thought later.
Protection processes in the community system
Children in this study designated the community system as the most protective in their life-worlds. They identified multiple shielding resources in practices? Most probably further questions will include tenets of both these questions.
I would theorise that the strength of the community system, as delineated by the participants, represents a source of pragmatic actions and stability in their sometimes conflicted lives. Credibly, the community capacity seems to provide practicable actions to safeguard the participating children in various other systems.
From an asset-based approach (Ebersöhn & Eloff 2006) I submit that this identified community capacity could be instrumental in addressing deficiencies in other systems. Community role models may be influential in advancing health-promoting school structures by mobilising services, individuals and so forth to support the community system in functioning in a protective capacity.
From an intervention perspective research can on the one hand commence to ascertain how such endeavours may be undertaken, and on the other hand to determine how community capacity may be sustained. the substantial theoretical domains of coping, resilience and HIV&AIDS.
Conclusion

